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Introduction

_uActivities to be implemented during Year Three of The University of
‘_To1ed0/Springfie1d Lopa] Schools Teacher Corps Project are described in
.the "Joint Rgoject Propo$a1} Third Year Continuation Grants" (March, 1980,
pp. 60-65). The activities include: (1) @ éontinuing LEA sta%f
development program, (2) a continuing master's degree/Ohio teacher
certification program as well as community training for Project Interns,
and (3) continuing“bommunity-based education.A_ A

. The hmplementation of university courses and district-wide inservice .
was a principal 1ocus of staff development during the Un1vers1ty s winter
quarter. The courses’ and a district 1nserv1ce day const1tuted a
part of intern training as well. “

This report describes staff deig1opment un1vers1ty courses and a

district inservice day, outlines assessment procedures, and d1scusses assess-

‘ment findings and conclusions.

General “Characteristics

The staff development imprdvement model is described in the 1920
Continuation Amendments (pp. 72-76). General characféristics of courses
are the following: ' . 2

1. Each course-and workshop usestddent1f1ed SubJect Area Goals and
Objectives as point of departure for planning.

2. Courses address more complex issues related to larger numbers of
goa1s/ob3ect1ves which have higher district-wide 1nterests

3. Workshops address less complex issues related to smaller numbers
of goals/objectives which have lesser d1str1ct—W1de interest.

4. Each is offered on-site.

5. Each is developed co11aborat1ve1y with instructor by identified
teacher committee.

6. Courses utilize CBTE model for design and syllabus.




, | 3
o 7. Courses meet UT Graduate School requirements for credit.
8. Workshop plans identify specific objectives. » ' o '\\
9. Each limited to thirty participants.

10. Sy]]abi/P]éns include these elements: identified néeds,‘goa]sﬁ
objectives, activities and materials, and eva1uation schema.

11. Each provides for schooT/c]assroom_jmp]emenlation.
12. Each is scheduled to acéommodate optimum p?rticip%tion.
As provided in the 1930 Continuation P#oposa] (5. 75);.'
The courses will include ﬁﬁe goals and objectives originally

written by the Subject Area Committees. However, it is expected
. that, these objectives will be refined and expanded, that varied-

and motivating treatments will be planned, that products which are
classFoom applicable will be selected and that criterion referenced
assessment and performance evaluation will be planned. The intent
is to implement Competency Based Education in all coursework,

In addition, a’district inservice day was imp1émented'whi;h incorporated
charécteristics 1, 4, 8, 10-12 above. The inservice day included, in part, |
staff development activities initidted in a §hmmer 1981 course for-which
participénts f;ceﬁved PR'(progres§) grades until school imp1ehentafion

activities had been.completed and reported.

Course and Workshop Elements - . ;

Prioritized 99a1s and objectives for staff deve]obment'in five subject
o : areas were a prigcipa1-product of the needs assessment and othéf‘p1anning

carried out in Yeer One of . the project.f The five subject areas arel (1y B
Basic Ski]WS/Didgﬁostic-Préscriptive Instruction in Reading, (2) Basic
Skills/D-P Instruction in Mathematics, (3) School Climate, (4) Leést
Restrictive Alternative Schooling for the Handicapped, and (5) Education
Thafais Multicultural (1980 Continuation‘Amendments, pp. 90-105).

Courses. ADuring the university's Fall Quarter, two courses for

credit were offered to\dddress jdentified goals and objectives. The two

courses were:




1. "Individualizing Elementary Reading and Language Arts";

2. "Individualizing Secondary Reéding and Lanugage Arts."
In addition, péfticipants@ih a "workshop" course begun in the previous
summer continued implementation and reporting bf p1a;ned school activities.

Reading coUrses. The reading courses, of which the one offered to

Elementary staff was a newly-developed, first-time university offering,
Aaddressed the following staff development goals and objectives (pp. 91-92f€

Program Subject Area: Basic Skf]1s/DiagnosticéPrescripljve Instruction

in Reading

. Goal 3: To improve study skills that meet the needs of students.

~a. To examine methods of formalized study.
b. To create materials to adapt to the learning needs of the
students in each study skills area. - e

«

c. To adapt those materials objectively to the grade Tevel
" Zdurriculum area. ¢ .

<

Goal 4: To individua]ize instruction.

a. To match appropriate learning gctivit{es and materials
o . to reading objectives and student needs.

b. To develop a résource file of learning activitibs.

Goal 5: To assist teachers in understanding and developing diagnostic-
prescriptive techniques.

a. To interpret data provided by reading teachers.
b. To .examine various assessment systems for individualizing
instruction. '

c. To learn techniques for developing informal reading activities.
 Goal 6: To develop greater articulation among grade levels. -

Site-specific objettives for the Secondary course were:

1. Spfingfield participénts'wi11 identify the basic components of
individualized instruction in reading and language arts.

2. Springfield participants will present rationale for using .
" objectives as a means to plan, imp]emept, and assess instruction.

[

;),




6.

Siiekspecific objectiv:é;for the E]ementary.course-weré:

_students for instruction according to assessment data.

*individualized reading program.

.- Springfield participants will identify the rationale for using

. Springfield participants will identify role of skills instruction

activities to include physical arrangements in-the classrpom.

planning, and teaching and time for planning. .

o

3] .
Kin -’
o

Springfield participants will identify assessment techniques to

identify specific reading needs of the -individual studunt.

Springfield pariiciﬁants will identify techniques to graup
O

X
Sprianie]d\p€¥ticipants will identify techniques for keeping
records and for monitoring stlident progress, >

gpringfie1d'participants will discuss motivational techniques
for engaging students in the reading process. '

Spfingfield participants will discuss the importance of reading
conferences, self-selection. of reading materials, and parental
involvement for.an effective indiviqua1ized reading program.

Springfield participants will discuss the importance of -
appropriate instructional materials to the success of an

Springfield participants will discuss the interrelationships
among speaking, listening, writing and reading - the total
Tanguage arts block. 2

Springfield par%?tipants will identify the components'of
Individualized Reading. . .

objectives as a means to assess, plan and evaluate instruction.

in the total Reading/Language Arts program.

Springfield parttcipants will identify techniques for grouping _.
children in the classroom according to assessment data. *

Springfield participants will identify techniques for organizing
managing a variety of self directed teacher directed learning

Spriﬁgfie]d participants‘wi11 discuss organizing elements - team

-

Springfield participants will identify features of effective
home school communications. * . . -

Springfield participants will identify the place of tradebooks
reading conferences, language experiences, authorship, self-
selection and word power in developing positive student attitudes
and success in learning how to read, write, speak and spell.




"Workshop” Course/Inservice Day:ﬂ Project staff development- goals
and objectives -addressed by the "workshop" course, as well as its site-
specific objectives, are identifieq in "An ‘Assessment of Summer - Faf1,
1981, Staff Development Activities," pp. 8-10. R .

Instructors for the respective courses were Un1vers1ty of Toledo =~
facu]ty and staff. Mary-Jo Henning, Professor and Cha1rperson R Department
of Secondary Education,’ wj:N?::t:thor for the secondary Read1ng course.
Joan D: Inglis, Professor, Department of Elementary and.Earfy Chi1dhaod
Education.(and Preject Director)., was instructor®for the elementary ieaﬁing
EOurse;'she was assisted-by doctoral student Diane Dixon. The "workshop“
course director/instructor was James R. Gress,oAssociate Professor,

D1v1s1on of Curr1cu1um and Instruct1on °

Participation. Exc1ud1ng the three prOJect 1nterns, thirty Springfie]d

staffers part1c1pated in the Read1ng courses . Thirty-two staffers continued
enro]]ment in the "workshop" course, and twenty seven have now comp1eted

and reported all planned school act1v1t1es In-addition, all Spr1ngf1e1d

profess1ona1 staff present: part1c1pated in district inservice day on

A

January 18, 1982 which included "workshop"-1n1t1ated act1v1t1es e -,

Participation by schools is asﬂf61lows:
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Assessment Procedures

-

.o a

Assessment instruments were designed to provide feedback from

.- course-and fnserviceparticipants."The "feedback" format that was utilized

matched otheés used toydaie;

Each instrument included a number of Likert-type agreement-disagreément
items related to identified criteria as well as provisions for other
commenté énd observatibns.' €ourse and inservice participant feédback
instruments inc]uded,?]) items related to ideﬁ%ified sitéﬁspecific course .

~and workshop objectives and (2) items related to ;vera11 couirse and - i
instructor/consultant considerationé. Respondents fbr each also were .
asked to-ided%ify course and inserviceelements subseQuent]y incorporated
into classroom teathing. +Feedback was then 6011ected'on the Januéry 18th
inservice day and, %or the Readfng.Fourses, during the week of March 8th.
Tables 1 throqgh 3 diép]ay tabulations and summéyy comments in

responsqq;o the instruments-uti]ized“(see Attachment).

Findings and Conclusiong

Examination of the tabulated data reveals the following:

1. On the average, course participants at least "agreed" tHat, in both

instances, site- spec1f1c ob3ect1ves were accomplished.
]

2. Participants, in the e1ementary Read1ng course noted, in part1cy1ar,
an appreciation of 1nstruct1ona1 ‘materials they. constructed.

3...Part1c1pants in the secondary Read1ng course developed, in particular,
more awareness of individual student needs. "

-
&

4, Part1c1pants in both courses agreed-.even more strongly than above
that course activities were interesting and useful and that instructors
were competent and well organized.

5. Participants in the Inservice Day activities varied in their responses.
to individual bu11d1ng activities.

6. Average responses for their respective items by building were:

-
o




0 Dorr St. (scale”™= 1-6)
2 High School :

.9
.6
9
.52 Junior High
.20 Holland

&

Average responses by item were pos1t1ve in a11 cases for the H1gh School
.and Dorr St.; while 2/5's were® positive for the Junior High, 2/3's

were, positive at Crissey+and none were positive at Holland. Respowdents
_were ¥ery enthusiastic about presentations by Mrs. Beekley, Dr. Ahern,
Ms. Wilson, and the Dorr St. staff; they were less enthusiastic about °

presentations by Dr. Kildea, the microcomputer representat1ve, the .

"mainstreaming" film and the Holland staff,

Y

Average responses by item for d1str1ct wide responses varied between

3.23 and 4.75. Part1c1pants were most enthus1astvc about Dr. Peterson S
presentation and about their own "work time"; they were less

enthusiastie about the productivity of their own "work time"; they were less
availability of refreshment. ' : -

“« e

Staff development courses offered during Winter, 1982, matched others

offered to date in their h1gh level of effect1veness,and particdipant

]

satisfaction.. The district.inservice day was less so.

e
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CATTACHMENT D

Table 1. COURSE EEEDBACK, "Individualizing Elementary Redding and the
- Language Arts" (N=19)- . ' 4 .

n .- 3

- '

N Response(s)*

o) -

Item - 4 S Z 1 N

1. The course identified inter- 8 10 -1 - - -
relationships among speaking, . ‘
listening, writing and reading.

0

2. The course identified components 10 g 1 .- - - -
‘of individualized reading. . .

2

3. The course presented a rationale 4 8 -5 2 > - -
for using objectives as a means
for assessing, planning and
evaluating instruction.

4. The course identified the

L role of skills instruction in . N
the total reading/language : c
arts program. ' o ~ ‘

.5 10 4 - - -

87 The course demonstrated 4 12 1 2 - -
. techniques for grouping o ‘ . ,
students according to assess- S
ment data.

6. The course identified and 3 11 " 4 1 - - -
" explored t hniq%es for

organizing and managing a

variety of self-directed and TS

teacher-directed learning -

activities, inclTuding’class-

room physical arrangements.

. 7. The course explored organizing 6 1 1 1 £ . - -,
7/ elements for individualized . ‘
) instruction, including team -
planning, team teaching and
~ teaching time. _ .

8. The course examined features of 6 7 5 & - - - -
" effective home-school - communica- . ’
tions Lo - . y
9. The course identified places of 5 8 2 4 - - -
tradebooks, reading conferences, ‘\ .o
language experience, authorship ,
and word power in developing ’ ~
positive student attitudes ' .
and success in the language ) o ' s
arts. ‘ : ' °

-

*6=Agree Strdng1y, 5$Agree Mostly, 4=Agree somewhat, 3=Disagree Somewhat,
Q. 2=Disagree Mostly, 1=Disagree Strongly, NR=No Response.

o

1

"

5 - 4 3 2 1 N X .

4.74

4.74

5.05
4.95 »
&

4.84

5.16

4.95




v

' : : L t N Respgnge(s)*

Item : : . 5 4 3 2 -~ NR ™ %X
» v . - > ’
10. Overall, the course provided 4 4 N - e 7. 5.21
“®  some useful information. -
1. 'dverajT,'course'activ§tiés were 8 6 4 - 1 - - 5.05
- interesting. o : e
12. The instructor was competent, - 12 3 2 1, 1 - - 526
13. 'The instructor WaS'Qe11—organizeé.9 5 3 24 - - A 5.11
14. The course helped me in my 100 7 5 L3 - 1 - - 5.21

teaching.

Most ImpértanttLessons Learned

Language experience method of teaching reading. The settjng up and reasons for.

language arts blocks.

~
-

Writing activities, organizing classroom for independent work.

Writing of forms of poetry. Home-school communication.

@

Writing Road to Reading approach Language Arts BTock. - ~

Enjoy reading 1st. Make reading enjoyable for the children thru less use of
‘workbooks and skills packs if possib]e;% o -

¢ "7

I need to have.more choices for the students to select. from instead of always
making a definite assignment.’ Poetry ideas for building parts of speech. "

. The importance of homé-school communications. The real need for individualizing
instruction in reading. T o

Use of a language arts activity book. Making books and then value.
) a i

Activities for use in language arts. Ways -to sUpﬁﬁement Ginn Reading Program.

Use of a basal reading system jsn't a 100% answer to teaching reading/children

will be more motivated to learn if they have the opportunity to select some of

what they learn!! o ) _

To increase writing experiences: Mrs. Dixon gave us a good review of poetry and

how to use it in ¢lass. ’ ~ :
. i .

Individuals are important! Communication”either verbal or non-verbal is the

nicleus of instruction. . - -

I found out what is going on in the Elementary area. New ideas for lTanguage
arts.

It's best to-put language arts in on block with one teacher. I Tike this.
I've always wanted Reading, English, Spelling taught together.

!

Y §




~ Classroom App11cat1on

- It has made me aware of the many options to be used in the teach1nq of read1ng
besides the workbook and basal reader. Has made me.more creative in my Tesson
planning and experiment more with reading for the lower reader _ -

) N . FE

Using wr1t1ng and 11sten1ng activities. o
fresh ideas %n poetry. Thinking of using a writing‘rOad to reading.
New 1deas to gromote read1ng for enJoyment - Scheduling helps.

x

I'm mak1ng poetry books. .I'm se111ng books. I'm trying to widen my individual
approach using games I 1earned \ - ¢

1 have relared in the sense that I have been to tired to Ginn obJect1Ves I »
- have given the children more 11sten1ng and wr1t1ng activities than before. :

<

It has g1ven me many ideas and hefh{u] hints that I can use in my c]asses '

o

Hexped me 1dent1fy groups in my c1ass\organ1zat1on of a 1anguage arts block.
Ideas for home & school effective communjcat1on pﬂus,#]S.
It has motivated me! I really enjoyed the course. ¢
Increased writing in subJecI areas.
I w111 implement my c]asses 1n ‘several ways as a resu]t of this course.

<

‘It got me going on my centers aga1n It encouraged us to get a 1onger reading
. time-including: skills. . o~ . $

i
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Item

-

e é. COURSE FEEDBACK, “Ind1v1dua11z1ng Instruct1on in Secondary Reading
- and Language Arts" (N 7 v

N Response(s)*

@

oo

~

The course identified basic 3
components of individualized
instruction in reading and

the other language arts.

The course presented a rationale 3
for using objectives as the

basis for instructional planning
implementation and assessment.

f“ .
The couflse identified techniques 1.

for assessing student reading
needs.

The course identified student a2
grouping techniques. .

The course identified some 2
techniques for monitoring
student prog;ess and record-

- keeping.

The course provided motivational 1
techniques for engaging students

1n reading.

The course demonstrated the 1
importance of such things as
reading conferences with

s%udengs, student e]fJSglection

of reading mater1a s, an

parental involvement in
individualized programs.

The course demonstrated the 3

importance of appropriate in-

structional materials to

_effective programs in reading

10.

1.

and the language arts.

Overall, the course provided 4
some useful information. -

Overa11, course activities were = 3
interesting.

" The instructor was competent. 5

jon

3

1

2

.00

.G0

.29

.00

.86°

.00

.29

14

71

.86

57




. N Responseds)*

Item [ 5 4 3 2—.{2 1 NR
12.  The instructor was well- 4 2 - 1 - - -
organized. ©
13. The course helped me in my 3 3 - - - 1 -
teaching. .

Most Important Lessons Learned

How to develop my own individualized materaal; record-keeping of some . :
Open classroom situation. The importance of individualizing in the classroom.

Classroom Application

. I did get addresses and- names of two books on individualization.

‘materials to reach each student.

Becoming more aware of students needs. Learned about various activities that could
be used to develop vocabulary and word building techniques. L :

In a project developed for the course I organized many useful lessons with Learning
Alternatives for students of varied abilities and interests.

Importance of pro&iding enough
As a result of this course, I've added a +
new learning center to my classroom. :

Importance of recognizing each students needs.

L~

Ll
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3. Preparation for student

Table 3. January 18th Distriq} Inservice Feedback .

Item - N Responses*

|oh
|en
r’a
w

2 1 MW

High School N

1. The teacher/advisor concept
introduced by Cindy Beekley
and Don Prentiss has

positive potential for the o
High School. a2 3 7 5 0 0 0 0

-

. 2. Formation of teachér/advisor !

- groups and scheduling for fu-
ture "training" sessions are
well-planned. 1 8 4 0 0 -0 2

scheduling conducted by '
Bonnie.WOods was effective. 2 3 7 0 2 0 1

Junior High

‘4. Alice Kildea's pfesentation

was interesting and stimulat- - .
ing. 0 0 4 4 T 10 | 0

£

5. Alice Kildea provided useful

jideas for teacher/advisor >

"intramurals." 0 1 6 3 6 3 0

6. Jack Ahern's presentation
was interesting and stimu-
Tating. ) 2 8 5 1 1 1 1

7. Jack Ahern provided useful
ideas for teacher/advisor ,
activities. 2 7 6 3 0 1 0

8. Jack Ahern provided direction
~and help for further en-
hancing student motivation oL :
and staff morale at the v .
Junior High. 3 4 7 - 3 1 1 0

Crissey Elementary

9. Lynne Wilson's presentation

was interesting and ’ ' : : A
stimulating: ] 3 7 1 2 06 0

*6=Strongly Agree, 5=Mostly Ag;ee, 4=Somewhat Ageee, 3=Somewhat Disagree,

2=Mostly Disagree, 1=Strongly Disagree, NR=No Response

1o

|>a

4.87.

4.77

4.21

2.79

4.33

4.26.

4.00




1tem _ N Responses*

jon
jon
|-

3 2

‘_.1
=
3

f><a

10. Lynne Wilson provided useful
information about micro-.

computers. 1 5 5 ~2., 1 0 0 4.21
11. The microcomputer has useful

applications at Crissey. 2 2 4 ] -4 o 1 377
Dorr St. |

12. The teacher-to-teacher sharing .
of math activities and » ‘
materials was interesting. - 12 6 5 2 1 0 0 5.00

13. The feacher-to-teacher ‘
sharing of ideas was useful. 12 6 5 2 1 0 0 5.00

14. The discussion of "assertive
discipline" was interesting
and Informative. 7 5 7 5 2 0 . .0 "4.38

15. “Assertive discipline" has 15 5 3 3 Y 0 0 5.23
positive potential for Dorr St. ‘ .

=4

Holland g ‘ . ‘

16. The “"nainstreaming" film was
interesting and informative. 3 5 9 6 4 3 :0 3.60

17. The subsequent discussion of
"mainstreaming" was pro-

ductive. . 1 2 ..7 3 8 8 1 2.6
18. Activities Focused on ’

improving reading instruction s

were interesting and in- , -

formative. 2 2 -8 6 2 6 4 3.15

19. Those activities were produc-

tive. 2 4 7 4 2 5 6 3.38
A11 Respondents . ' S
20‘ Scheduled teacher "work t1me . :
was adequate. 12 22 13 9 16 27 5 3.23
21. Teacher “"work time" was pro- . ; . o ‘
*  ductive. 38 27 10 13 6 "2 8 4.75
22. Lee Peterson's presentation 25 35 7 16 2 4 .5 454
was interesting and stimulating, ‘ -
. -
‘ 1v




Item » , N. Respoﬁses*

6 5 4 3 2 1 M X

23. Lee Peterson's Bresentation
-and activities were informa- )
tive. 23 37 17 14 5 4 4 4.47

24. Lee Peterson's presentation
: has positive pctential for

classroom use. 20 26 22 16 8 4 8 4.23
25. Ample refreshment was , ' , ' o
available during the day. 18« .17 19 6 1 14 9 3.67
26. Staff participation in ' ' .
, identified activities was o . '
4 good. 19 34 28. 14 1 1 7 4,55
& ,

27. Plans for the day's activities
were made fairly, i.e., by the _ . :
representative committee. . 26 36 16 12 5 7 2 4.44

28. The day's plans, i.e.,attention
to building and district needs
~as well as teacher "work time" ‘
provisions, were good ones. 15 ° 34 20 1. 14 7

e

w(‘
IS
o
Y

Comments on Various Questions

3. Depends on advisor. .
4. "Probably worst presentation of all. .

PR

Additional Comments

< -
+

~Springfield High School

This workshop should hdve been other than a calendar scheduleh free day- .
resented very much to be dragged out to school losing valuable work time
for grades/lesson plans and to spend w/the family who also were home that day.

c
»

‘I recognize that trying to plan a 5% hour program which meets so many needs if
difficult. However, I think Lee Peterson had too little time to be effective.

I think he has a lot to offer but he didn't have the audience rappore many

' other teacher Corps presentors have. Also, I have a problem with people who'
advocate methods and then don't foi;ow them, i.e., audio visuals which can't be
seen. : :

-

3
[4
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Springfield Junior Hi

w

We had no. coffee, tea, donuts until 9:00. Dr. Kildea was awful. She read a

ditto to us. Grossly unfair allotment of work time - Jr. High was cheated.
Cafeteria was very cold. ’ '

N
e

I feel an’ inservice day should have 'shorter presentations with as much or more

"hand out" materials (as Ms. Kildea's - but she really didn't need to read it to
"us!). and more time .spent on "work time." : i

Day should be work time only. . -

3 | ‘ . o
I would not have wanted to miss Peterson's presentation. I would be interested in
ways of using his findings w/students. The other meetings were unproductive. I

" could have used the time:working. *
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¢+With the end of the semester at this tiﬂe,‘a longer wdrkptﬂme wphld e helpful.

Crissey Elementary _ et \

All coffee gone by 9:30. No more provided! Plans were obviously made before
teacher imput sheéts were done. Teachers actually had no part in decisions. |/
Peterson's test invalid for some areas for me, therefore, I consider it invalid
for use with students. : ) i\
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I didn't see ényone from Crissey on the plannihg committee. . 4

Dorr St. Elementary

- T feel a "records day".woﬁld be greatly}appréciated by all staff. The 1} hours",

 were hardly worth the effort. Most of us stayed late to work on records?

Too much timé spent on teacher survey - I am sure’ most people already knew
what the outcome would be. I feel it was a waste of money!

Tchr. Corp. did not provide coffee and rolls. ‘Better to be in school on
that day and off a day earlier in'June -

What happened to our individual work day all day?

Teacher work time not long enough to accomplish wery much.
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Should have had someone better informed to discuss assertive discipline.

I can't believe so much importance was placed on the Prod. Environ. QPreference'
survey. Adults would certainly already know these things and know Fhatnone can't
always have a preferred environment. The survey is too costly to give the.

student and if we did we couldn't follow upon the results it shows. Learning and a
work are not fun and games. As adults they will need to be productive regardless .-
of their environment. Why not now? . S
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. Much better than setting in a general meeting listening to a speaker for a day.

e

I think it is a meeting day that could be eliminated. Teacher work time wasn't
long enough to be productive. I'd rather be in school as a regular teaching
day or, haye the entire day devoted to records and grades.

Holland Elementary - ' . ' : ‘ N
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. " I would like more time to work in our classrooms as I always have loads of things
. to do but never enough time to do them.
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I would like mere time to work in the room - esp. since this is go close to
report. card time’

More work time. .
N [+] ? a -

o More teacher work time. Tt was grade Fard time!

1 would appreéiate the entire day free to work in my room.

I wish fresh fruit/something low calorie would be served. '
- ]

These damm forms are driving me nuts. Are they necessary???




